CHAPTER in
IS THEORY  USELESS?
The systematic the reader who has perused the two preceding
study of chapters may, by this time, be beginning to
education ask himself when we are coming to something
needs defence practical, something really useful to an
educator. After all, he may say, the main thing}
in education is teaching, and teaching is an art to be acquired,
by experience, rather than a science to be discussed in a class-
room, or, perhaps worse still, to be excogitated in an arm-;
chair. He may be reminded, however, that there is not a single
doctrine we have mentioned which does not lead to important
practical consequences for those who adopt it and act upon it.
It does make a great practical difference whether we do or do
not act upon the supposition that most people's education ends
at fourteen or fifteen, whether v/e do or do not believe that the
vast sums annually devoted to the education of "the masses"
are largely wasted because of the prevalence of low " intelli-
gence quotients," whether we do or do not believe in an
education for leisure, and in what sense we believe in an
education for citizenship. Every practical detail of a teacher's
daily work may be coloured by his having thought out such
questions as these, or by his having deemed it not worth while
to so do. Still, it may be objected that the study of education,
especially since the extensive annexation of the field of educa-
tion by the experimental psychologist, tends to be insufficiently
related to the fundamental position in all education that goes
on in schools, which is a very human position—simply that of
a man or woman faced by a group of children, and influencing
them in a thousand ways day after day and week after week.
The study of education, as carried on in places where teachers
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